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 Seminar on Field of Educational studies 
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(Code: M Ed S -104 (a)) COURSE – 4 (a) : CURRICULUM STUDIES 

     90 Periods         Marks 100 
Objectives : After completion of the course, the student-teachers will be able to:- 

• Conceptualize the meaning   and different perspectives of curriculum  
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• Understand the epistemological, sociological and the psychological basis of curriculum 
development.  

• Understand the different types of curriculum with respect to their main orientation and 
approaches  

• Compare and analyse the National curriculum framework over the years with respect to 
their foundational considerations, concerns, priorities and goals.  

 
Unit – 1:  Perspectives on Curriculum       20 Periods  

• Meaning, Concept and importance of curriculum  
• Four perspectives on curriculum  

- Traditionalists  
- Conceptual-Empiricists  
- Reconceptualisits  
- Social constructivists  

• Concept of Core curriculum, Hidden Curriculum, Spiral Curriculum, Integrated 
curriculum and their relevance.  

 
Unit – 2: Construction & Development of Curriculum    20 Periods  

• Curriculum framework –need and importance; ramification of curriculum framework 
into curriculum, syllabus and textbooks.  

• Different Models 
• Administration 
• Grass Root 
• Demonstration 
• System Analysis 
National curriculum of USA, Japan, China countries at different levels.  

 
Unit – 3:  Bases of Curriculum Development      30 Periods  

• Epistemological bases: Forms of Knowledge, structure of a Discipline; characteristics 
of different Disciplines and levels of understanding; grammar of school subjects.  

• Sociological bases: societal needs and aspirations, culture and values, social changes, 
knowledge explosion, national concerns and goals,  globalisation, localization and 
privatization, political ideology and technological influences, economic necessities; 
Socio-cultural context of students - multi-   cultural, multilingual aspects. 

• Critical issues: environmental concerns, gender differences, inclusiveness, value 
concerns and issues, social sensitivity. 

 
Unit – 4:  Curriculum Administration & Evaluation    20 periods  

• Taylorism 
• Administration as a process. 
• Administration as a bureaucracy 
• Human relation approach to Administration. 
• Formative, Summative & Interpretation of Evaluation results. 

 
Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations by 
students 
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Practicum (Any One) 
• Preparation and presentation of papers on comparative study of National curriculum of 

other countries at different levels. 
• Study of National Policies of Education –1986, 1992(modified version) and POA on 

NPE-1996 in relation to National curriculum frameworks that were developed later.  
• Detailed study of National curriculum framework of school Education, India (1988, 

2000, 2005) followed by seminar presentation.  
•  Study a curriculum of any level of education and find out their bases of construction. 

Prepare a report to this effect. 
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(Code: M.Ed S 104 (b)) Course – 4 (b) EDUCATIONAL TECHNOLOGY 

 
90 Periods    Marks 100 
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Scores- Standard scores, T Scores and Stannine scores- computation and uses  
 
Computer Applications in Educational Research: MS Windows based application, MS Office 
use of statistical packaged such as SPSS, Accessing INTERNET and using search engines, e- mail. 
Web sites and designing web - page, making keyword- based search, Configuration of Computer 
system – criteria for selecting Software.   
 
 
Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations by 
students 
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(Code: M Ed S-204 (a)) Course – 8 a : PRE-SERVICE AND IN-SERVICE TEACHER 
EDUCATION 
                                                                                                                   90 Periods    Marks 100 

Objectives: After completion of the course, the student-teachers will be able to:- 
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 To gain insight on concept, objectives and status of pre-service and in-service teacher 
education. 

 To acquaint student-teachers with historical background of teacher education in India. 
 To acquaint student-teachers with organization of pre-service teacher education 

programmes with respect to curriculum, infrastructure and resources needed. 
 To examine the current pre-service and in-service teacher education programmes in terms 

of various policy documents. 
 To critically examine the role of various regulating agencies of teacher education 
 To understand the value and process of in-service education 

     
Unit – 1: Teacher Education-Concept, Need and Objectives          20 Periods  

 Concepts of Teacher Education 
 Need and Importance of Teacher Education 
 Objectives of Teacher Education at various levels 
 Teacher Education in Ancient India 
 Teacher Education in Pre- and Post-Independent India 
 Comparative Study of Teacher Education in Various Countries  (self-study) 

        20 Periods 

Unit – 2 : Various Organizational Patterns of Teacher Education in India    
 B.Ed. (One Year, Two Years, Distance Mode) 
 B.Ed. Basic Education 
 B.Ed. Special Education 
 B.Ed. Integrated (Four Years)  
 B.Ed. in Elementary Education 
 Diploma in Elementary Education 
 M.Ed. (Full time , Part Time & Distance Mode)  

 
Unit – 3 : Broad Organization Patterns of Teacher Education          20 Periods   

 Admission Process 
 Planning and scheduling of course 
 Curriculum Components 

  Foundation Course 
 Pedagogy Course 
 Engagement with field 
 Enhancing professional competence 

 
Unit – 4: In-service Education of Teachers            30 Periods  

 Meaning of in-service teacher education 
 Significance of in-service teacher education 
 Objectives of in-service teacher education 
 Various programmes of in-service teacher education like Special  

Orientation Programme for Teachers (SOPT), Programme of Mass Orientation of School 
Teachers (PMOST) 

 Thrusts in in-service teacher education 
 Designing of in-service teacher education some basic guidelines 
 Various agencies of in-service teacher education  
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 Limitations of in-service teacher education 
 

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations by 
students 
 

Practicum (Any One)    
 Visit and preparing report on teacher education institutes regarding structure, infrastructure, 

teaching learning process, evaluation 
 Study best practices of teacher education institutions 
 Comparative Study of teacher education system in India and different countries 
 Studying organization of different components in teacher education institutions (practice 

teaching, co-curricular activities, evaluation patterns, etc.) 
 Studying the structure, modes and patterns of in-service programme 
 Critical study of in-service programme in terms of their needs, relevance, planning, 

evaluation and duration 
 Surveying the views ofthe practicing teachers regarding need and importance of teacher 

education. Based on the needs design an in-service teacher programme 
 Preparation of a Proposal for Organizing an In-service teacher education programme 
 Studying the difference between practices and demand in preparation of teacher 
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Code M. Ed S-304 (c) Course- 12 (c): CURRICULUM, PEDAGOGY AND ASSESSMENT 
(SECONDARY AND SENIOR SECONDARY LEVEL) 

90 Periods     Marks 100 
Objectives : After completion of the course, the student-teachers will be able to:- 

 Understand the problem and challenges related to secondary and senior secondary 
education.  
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 Examine the status of development of secondary and senior secondary education in India 
after Independence. 

 Reflect on various issues related with secondary education   
 Understand the interventions to solve the problems and issues related to alternative 

schooling at secondary schools.   
 
Unit – 1 :  Quality in Secondary Education             15 Periods  

1.1 Concepts, indicators of quality, setting standards for performance 
1.2 Present status of quality education in India (status and prospects)  - Delor’s Commission 

Report regarding quality- Professional enrichment of secondary teachers (different in-
service programmes for ensuring quality, - different agencies - SCERT – NCERT – CIET – 
NUEPA – IASE, etc. 

 
Unit – 2 :  Issues & Concerns in Secondary Education            30 Periods  

2.1 Challenges related to Universalization of Secondary Education   
2.2 Problems and Strategies of Alternative Schooling at Secondary  school Stage  
2.3 Challenges / strategies / intervention in relation to access, enrolment, dropout, achievement 

and equality of Educational opportunities   
2.4 Problems of education for girls, disadvantaged and differently abled children and slow 

learners and interventions to solve the problems  
2.5 Problems of classroom discipline, under achievement, lack of motivation, slow learners, 

delinquency and maladjustment  
2.6 Issues of quality in secondary and senior secondary education. 
2.7 Management system of secondary education - role of Department of Education, 
Directorate, Inspectorate and NGO’s.   

 
Unit – 3 :  Secondary Education Curriculum            20 Periods  

3.1 Concept, components and determinants of curriculum. 
3.2  Principles of curriculum construction. 

             3.3 Criteria for selection and organisation of content and learning activities.                                         
Secondary School curriculum: features, principles, relevance. 

3.4 Critical appraisal of present Secondary School curriculum in the state. 
 
Unit – 4 :  Assessment and Evaluation in  Secondary Education          25 Periods 

4.1 Meaning nature and functions of evaluation & assessment, difference between assessment 
and evaluation, testing, appraisal and examination, Types of assessment - formative, 
diagnostic and summative assessment.   

4.2 New trends in evaluation – grading , internal assessment ,semester system, CCE 
4.3 Critical appraisal of the present evaluation system at secondary school level. 

 
Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations by 
students 
 
Practicum (Any One) 
4 List out the training programmes organized by NUEPA/NCERT in previous sessions and find out 

number of teacher educators benefitted from it mentioning various current issues of training. 
5  List out the nation parameters of quality education in India and examine the quality of secondary 

education in your state.     
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6 Critical review on education management system of secondary school education 
7 Conduct a survey in a school to assess quality issues, and make an action plan to resolve it.  
8 Visit secondary teachers training in your district to review on types and trends of research, actual 

practices in the institution and prepare a report on variation, between national or international trend (if 
any) 

9 Evaluation of assessment process in any school and write about its merit and demerits. 
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 (Code: M Ed -305) Activity I (a): INTERNSHIP IN SPECIALIZATION                  Marks 100 

(Elementary or Secondary / Senior Secondary Level) 
Any 10 Activities       

Prepare a report after analysis of private/innovative/alternative schools which develop their own curricular or co-
curricular activities/material or any innovation.                                                                
A journal should be maintained by the student in which he/she records one’s experiences, observations, and 
reflections during internship.        
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4.4 Roles, responsibilities and professional ethics of an inclusive education teacher and 
teacher educators.  

4.5 Evaluation and follow up programmes for improvisation of teacher preparation 
programmes in inclusive education programmes.  

4.6VRole of different national and international agencies {institutions, universities} in 
promoting inclusive education.  

 
Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations by 
students 
 
Practicum (Any One) 

• Make a critical appreciation of Right to Education Act in the context of inclusive 
education. 

• Conduct a survey in the local area to ascertain the prevailing attitudes / practices toward 
social, emotional and academic inclusion of children with diverse needs.   

• Study & review any two national policies in the light of inclusive education. 
• Critical analysis of N. C. F 2005 for planning quality teacher preparation programme  
• Conduct a survey on the type of supportive service needed for inclusion of children with 

any disability of your choice and share the findings in the class.  
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• Ahuja. A, Jangira, N.K. (2002): Effective Teacher Training; Cooperative Learning Based 
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• Sharma, P.L. (1990) Teachers handbook on IED-Helping children with special needs NCERT 

Publication.   
• Sharma P.L (2003) Planning Inclusive Education in Small Schools, R .I E. Mysore  
 
 
 
 
 
 
 
 
 
 
 
 
(Code: M Ed H-403) COURSE- 15: EDUCATIONAL EVALUATION AND MEASUREMENT  

90 Periods    Marks 100 
 
Objectives: After completion of the course, student-teachers will be able to -  
 

 Give knowledge of theoretical foundations, recent developments and practical educational 
bearings concerning prominent evaluation concepts 
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 Creative awareness among students regarding the relationship between instructional 
objectives and evaluation ; evaluation model and designs and their application for 
assessment of performance 

 Help students to gain a practical insight into the evaluation of instructional design, teacher, 
student, and to utilize the evaluative data for improvement 

 Develop in the student’s capacity and skills to analyze instructional issues and concerns on 
the basis of sound evaluation principles.  

 
Unit – 1 :  Introduction to Evaluation and Measurement    20 Periods  

1.1 Concept of Evaluation, Assessment and Measurement 
1.2 General principles of Evaluation 
1.3 Types of Evaluation Procedures 
1.4 Classification of Evaluative Methods 
1.5 Evaluation of the Teaching – Learning Process  

 
Unit – 2 : Instructional Objectives and Evaluation    25 Periods  

2.1 Instructional Objectives as Learning Outcomes  
2.2 Mager’s Specifications of Instructional Objectives  
2.3 Taxonomy of Instructional Objectives  
2.4 The Cognitive Domain – Bloom’s Taxonomy 
2.5 The Affective Domain – Krathwohl’s Taxonomy 
2.6 The Psychomotor Domain – Harrow’s Taxonomy  

 
Unit – 3 :  Technology of Educational Evaluation        20 Periods  

3.1Evaluation Model Building – Theory and Technology  
3.2 Models of Evaluation  
3.3 Goal Attainment Model 
3.4 Judgmental Model – Intrinsic Criteria 
3.5 Judgmental Model – Extrinsic Criteria  
3.6 Decision – Facilitation Model  

 
Unit – 4 :  Learner Evaluation       25 Periods  

4.1 Diagnosis and Remediation of Learning Difficulties  
4.2 Nature and Characteristics of good diagnosis  
4.3 Diagnostic Test – meaning, purpose planning, administration and interpretation  
4.4 Remedial Instruction – meaning, principles, and organization 
4.5 Techniques in Evaluating Learning and Development  (Anecdotal records, rating scales, 

checklists, peer appraisal, self-report observation, focused group discussion) 
4.6 Student Assessment in : The Inductive Model ; The Concept – Attainment Model ; The 

Integrative Model ; The Direct – Instruction Model ; The Lecture – Discussion Model ; The 
Inquiry Model  

 
Mode of transaction:  Lecture cum discussion, workshop sessions, assignment presentation by 
students.     
 
Activities (Any One) 

 Preparation of Check list, rating scale, Anecdotal records (Any One) 
 Writing the examples for models of evaluation  
 Writing of Instructional objectives. 
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(M.Ed S 404 (a) COURSE-16(a): WOMEN IN EDUCATION MANAGEMENT (AT 
SECONDARY/SENIOR SECONDARY LEVEL) 

90 Periods       Marks 100 
OBJECTIVES: This course has been designed to enable the students to: 
1. To enable the students to understand the development of .women education.  
2. To enable the students to know the statistical status of women education.  
3. To enable the students to understand the significance of Women in global overview.  
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